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Iowa City Community School District 
Iowa 21st CCLC Local Evaluation Form 

Reporting Data for the 2016-2017 School Year 
Overview 
 

Local Evaluation Element Complete? 
1. Title (Grantee Name) and File Saved with Correct Nomenclature X 
2. General Information X 

a. Basic Information Table X 
b. Center Information Table X 

3. Introduction/Executive Summary X 
4. Demographic Data  X 

a. Attendance Summary Table (2016-2017 School Year and Summer 2016) X 
b. Attendance Discussion  X 
c. Partnerships Summary Table  X 
d. Partnerships Discussion  X 
e. Parent Involvement  X 

5. Objectives  X 
a. GPRA Measures Data Table X 
b. GPRA Measures Discussion X 
c. Objective Summary Tables (all Cohorts) X 
d. Objectives Discussion (including Statistical Analysis) X 

6. Anecdotal Data  X 
a. Success stories X 
b. Best Practices X 
c. Pictures X 
d. Student, teacher, parent, and community input X 

7. Sustainability plans X 
a. Formal sustainability plan, if available X 
b. Discussion on steps to be taken for the future of the program X 

8. Summary and recommendations X 
a. Short summary of the program. X 
b. Dissemination of local evaluation. X 
c. Recommendations for objectives. X 
d. Recommendations on future plans for change. X 

 

2. General Information 
 
a. Basic Information Table 

Required Information Entered Information 
Date Form Submitted 11/30/2017 
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Grantee Name Iowa City Community School District 
Program Director Amy Minteer 
E-mail Minteer.amy@iowacityschoools.org 
Phone 319-688-1000 ext.2643 
Evaluator Name Valerie Decker, Assistant Director, University of Iowa Center for 

Evaluation and Assessment 
E-mail Valerie-decker@uiowa.edu 
Phone 319-335-5351 
Additional Information 
from Grantee (optional) 

 

 

b. Center Information Table 

Cohort Centers 
Cohort 7 Mark Twain Elementary School   
Cohort 8 Grant Wood Elementary School 
Cohort 9 Robert Lucas Elementary School 
Cohort 10 Kirkwood Elementary School 
Cohort 11 Archibald Alexander Elementary School 
Additional Information 
from Grantee (optional) 

Click here to enter text. 

NOTE: Cohort 12 will report data next year. 

Introduction/Executive Summary 

 Implementation 

The Iowa City Community School District (ICCSD) received $600,000 in funding from the United States 
Department of Education’s 21st Century Community Learning Center (21CCLC) for five sites for the 
2016/2017 academic year. This funding supports the continuation of a program that ICCSD first 
implemented at four sites during the 2015/2016 academic year. In 2016 /2017, ICCSD offered the 
program at five elementary schools in Iowa City Community School District, adding Alexander Archibald 
Elementary School to the four existing sites. These five schools are Mark Twain Elementary School, 
Grant Wood Elementary School, Robert Lucas Elementary School, Kirkwood Elementary School, and 
Archibald Alexander Elementary School.  

Program Description 

Across sites, the program provided academic and social enrichment for student from 28 to 32 weeks 
throughout the school year, and from six to 10 weeks over the summer. During the school year, the 
program runs between 2.5 and 3 hours on Monday, Tuesday, Wednesday, and Friday, and between 3.5 
and 4 hours on Thursday. During the summer, the program was open for about 10 hours during the day. 

The method for selecting students for the program differed across sites in accordance with the needs of 
the schools, ranging from proficiency scores on math and reading tests to selection by a team of staff 
members with knowledge of the academic progress of the students. Students were selected for the 
program if they had not yet achieved proficiency in reading or math, or if instructors agreed that they 
could benefit from additional academic support. Support was also available to students with financial 
need. In total, 412 students were selected for the program. 

mailto:Minteer.amy@iowacityschoools.org
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Across sites, the students engaged in a variety of academic and enrichment activities. A key component 
of the academic support at each site was the implementation of small learning groups or one-on one 
tutoring focused on building students’ reading and math skills. Other program activities included 
homework support, STEM fields, arts, health and fitness, cultural identity, community involvement and 
field trips. The sites provided these activities in collaboration with a variety of community partners.  

Program staff administered these activities. Certified teachers at the schools provided instruction in 
reading and math, and support during other activities, and other staff and volunteers from the 
community partners worked with program staff to provide additional learning and social support.  

Examples of community partners who provided enrichment activities include: 

 

• Boy Scouts • Neighborhood Centers of Johnson County 
• Champions are Readers • Pick a Better Snack: Mighty Girls Group 
• Girl Scouts • United Action for Youth 
• Iowa Children’s Museum • University of Iowa College of Medicine 
• Johnson County 4-H Extensions and Outreach • University of Iowa Department of Music 
• Johnson County Extension • University of Iowa Art Share 
• Sylvan Outreach 
• The Banjo Knits Project 
• Iowa Youth Writing Project 

 

• “Hip-Hop 101” 
• Sylvan Lego Robotics 

 

Program staff interacted with parents through frequent in-person, electronic, and phone 
communication, and report cards. They also invited parents to attend family nights to learn about their 
student’s progress and to join in on other social activities. 

Program Success 

Enrollment at the four continuing sites increased by 17 students since the 2015/2016 year, with a 
further 86 students attending the newly established site at Archibald Alexander Elementary School. 
There were also increases of 14 Limited English Proficiency (LEP) students and 43 free or reduced priced 
lunch (FRPL) students enrolled at continuing sites, and 24 ELL and 52 FRPL students enrolled at 
Alexander. All of the ICCSD sites have built strong relationships with community partners who provide a 
good variety of enrichment activities for students. Feedback about the program from parents, students, 
and instructors has been positive. Instructors reported that they observed improvements in their 
students’ math and reading skills and social and academic confidence. Parents and students have also 
reported improvements in math and reading, and that the students feel safe and have fun in the 
program. Teachers have also reported significant improvements in the classroom behaviors, class 
participation, and homework completion of students in the program. 

Program Highlights and Closing  

Program staff reported that collaboration and cross staffing with classes during the school day helped 
them build relationships with students. These enhanced relationships have facilitated greater 
consistency in interventions across programs, helping staff support student learning and social 
functioning. Working during the school day, and/or  collaborating with staff present during the school 
day, has also helped instructors target interventions to the individual ability and proficiency levels of the 
students in the after school program. During the program’s small group and one-on-one instruction 
sessions, instructors often focused on building student’s foundational skills in an environment that may 
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have felt safer and more comfortable for these students than mixed-ability day classrooms. Students 
also have enjoyed the variety of engaging activities, and parents feel informed about their children’s 
activities. In addition, parents have connected with staff and students through their participation in a 
variety of inclusive events. The program continues to build strong communities at the program sites that 
are valued by students, instructors, staff, and parents. 

Demographic Data  

 
a. Attendance Tables including disaggregated data  

2016-2017 School Year Attendance 

 The table below provides attendance data for each of the five sites. The students are all in grades K 
through 6. 

Iowa City Community School District 21st CCLC Program Attendance Summary Table 2016-2017 

 Attendees Sex 

Cohort  Attendance Male Female 

7 All 86 41 45 

 Regular* 86 41 45 

8 All 89 49 40 

 Regular* 89 49 40 

9 All 85 54 31 

 Regular* 85 54 31 

10 All 66 33 33 

 Regular* 66 33 33 

11 All 86 52 34 

 Regular* 86 52 34 

*Regular Attendees have attended the program for 30 or more days. 

Iowa City Community School District 21st CCLC Program Attendance by Ethnicity Table 2016-2017 

  Ethnicity 
Cohort  White Hispanic/ 

Latino 
American 
Indian/ 
Alaska 
Native 

Black/ 
African 
American 

Asian/ 
Pacific 
Islander 

Unknown 
Race 

7 All 37 20 0 28 1 0 

 Regular* 37 20 0 28 1 0 

8 All 30 10 1 44 4 0 

 Regular* 30 10 1 44 4 0 
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9 All 56 8 3 17 1 0 

 Regular* 56 8 3 17 1 0 

10 All 21 5 0 39 1 0 

 Regular* 21 5 0 39 1 0 

11 All 35 7 0 42 2 0 

 Regular* 35 7 0 42 2 0 

*Regular Attendees have attended the program for 30 or more days. 

 

Iowa City Community School District 21st CCLC Program Attendance by Special Needs Table 2016-
2017 

  Special Needs 

Cohort  LEP FRPL Special Needs 

7 All 43 68 11 

 Regular* 43 68 11 

8 All 23 64 5 

 Regular* 23 64 5 

9 All 12 44 10 

 Regular* 12 44 10 

10 All 8 53 6 

 Regular* 8 53 6 

11 All 24 52 9 

 Regular* 24 52 9 

*Regular Attendees have attended the program for 30 or more days. 

Summer of 2016 Attendance 

 

Iowa City Community School District 21st CCLC Program Attendance Summary Table Summer 2016 

 Attendees Sex 

Cohort  Attendance Male Female 

7 All 55 28 27 

 Regular* 55 28 27 

8 All 63 25 38 

 Regular* 63 25 38 

9 All 52 35 17 

 Regular* 52 35 17 
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10 All 60 37 23 

 Regular* 60 37 23 

11 All 53 30 23 

 Regular* 53 30 23 

*Regular Attendees have attended the program for 30 or more days. 

Iowa City Community School District 21st CCLC Program Attendance by Ethnicity Table Summer 2016 

  Ethnicity 
Cohort  White Hispanic/ 

Latino 
American 
Indian/ 
Alaska 
Native 

Black/ 
African 
American 

Asian/ 
Pacific 
Islander 

Unknown 
Race 

7 All 24 15 0 16 0 0 

 Regular* Enter # Enter # Enter # Enter # Enter # Enter # 

8 All 22 3 0 33 0 5 

 Regular* Enter # Enter # Enter # Enter # Enter # Enter # 

9 All 36 8 0 7 0 1 

 Regular* Enter # Enter # Enter # Enter # Enter # Enter # 

10 All 19 14 0 26 0 1 

 Regular* Enter # Enter # Enter # Enter # Enter # Enter # 

11 All 17 5 0 29 0 2 

 Regular* Enter # Enter # Enter # Enter # Enter # Enter # 

*Regular Attendees have attended the program for 30 or more days. 

 

Iowa City Community School District 21st CCLC Program Attendance by Special Needs Table Summer 
2016 

  Special Needs 

Cohort  LEP FRPL Special Needs 

7 All 27 45 11 

 Regular* Enter # Enter # Enter # 

8 All 6 50 10 

 Regular* Enter # Enter # Enter # 

9 All 4 0 4 

 Regular* Enter # Enter # Enter # 

10 All 8 26 3 

 Regular* Enter # Enter # Enter # 

11 All 9 28 4 
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 Regular* Enter # Enter # Enter # 

*Regular Attendees have attended the program for 30 or more days. 

 

b. Attendance Discussion  

There was a slight increase in students attending the program in 2016/2017 over the previous year. 
Across the four sites that were operating both years, there was an average increase of about four 
students attending the program. There was also an average increase of about 11 FRPL and 4 LEP 
students per site. The number of students identified as having special needs was 32 in 2016/2017, a 
slight decrease from 35 the previous year.   

Mark Twain Elementary School 

The Twain Before and After School Program (BASP) and 21st Century Community Learning Centers 
(21CCLC) Program served students five days per week for the entire school year. The program extended 
the school day from 2:55 to 6:00pm on Monday, Tuesday, Wednesday and Friday, and from 1:55 to 
6:00pm every Thursday. 

Twain served 86 students during the 2016/2017 school year.  

Table 1. Number of Students Attending the Mark Twain Program by Grade 

Grade Attendees 

Kindergarten 6 

1st Grade 20 

2nd Grade 21 

3rd Grade 20 

4th Grade 6 

5th Grade 8 

6th Grade 5 

 

Thirty students received additional tutoring after school from certified teachers on Monday and Tuesday 
afternoons from September 29 until April 15. Teachers selected them for tutoring as “at-risk” because 
they had math scores below the cutoff for proficiency on the Fuchs and Fuchs1 math test (the majority 
were invited based on Spring 15/16 and Fall 16/17 scores).  

Students needing additional academic support worked on math with certified teachers in small group 
settings two days per week. In addition, these students participated in a broad array of enrichment 
activities in science, the arts, and health and fitness. Staff and community agency partners supported all 
enrichment activities. The community partners were Johnson County 4-H Extension and Outreach, the 

                                                            
1 Fuchs, L. S., & Fuchs, D. (2005). Using curriculum-based measurement for progress monitoring in math. Retrieved 
from http://teachersites.schoolworld.com/webpages/NJanz/files/progress%20monitoring%20-
%20full%20manual.pdf 
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Iowa Children’s Museum, Sylvan Learning Center, Champions Are Readers, Cornell Backpack Buddies, 
the University of Iowa Spanish Buddies and Spanish Club, and the Iowa Youth Writing Project. 

Grant Wood Elementary School 

During the 2016/2017 school year, the Grant Wood 21CCLC program served students during the 
morning and evening 5 days per week for a 28-week period. The 21CCLC tutoring program extended the 
school day from 2:55pm to 6:00pm on Monday, Tuesday, Wednesday, and Friday, and 1:55pm-6:00pm 
on Thursday.   

Grant Wood served 89 students during the 2016/2017 school year.  

Table 2. Number of Students Attending the Grant Wood Program by Grade 

Grade Attendees 

Kindergarten 13 

1st Grade 11 

2nd Grade 22 

3rd Grade 18 

4th Grade 8 

5th Grade 11 

6th Grade 6 

 

Students were selected for the program by the vocational coach and principal who looked to include 
students with mid-range and lower performance. 

Three days a week, students worked in small groups with certified teachers on improving their reading 
and math skills.  The students also received homework support, and participated in a variety of 
enrichment activities in STEAM, fitness, health and well-being, cultural identity and community 
involvement. Some of the collaborating partners were Iowa Children’s Museum, Johnson County 
Extension, Neighborhood Centers of Johnson County, Sylvan Lego Robotics, United Action for Youth, a 
local STEM group led by one of the program’s certified teachers, and the University of Iowa.   

The Grant Wood summer 21CCLC program ran for nine weeks, Monday-Friday 7:30am-5:30pm.  Up to 
30 students (1st-3rd graders) attended.  

During the summer program, certified teachers in both reading and math worked with students for 
three hours per day, four days a week. Students also rotated through different activities. They 
completed academic exercises online, developed their technology skills in a computer laboratory, and 
worked on an onsite garden. They also worked with various partners throughout the week, including the 
Iowa Children’s Museum, Johnson County Extension, Neighborhood Centers of Johnson County, Sylvan 
Lego Robotics, and a local STEM group led by one of the program’s certified teachers.  Students also 
attended weekly field trips, including visits to the Maquoketa Caves, Kent State Park, and a roller skating 
rink.  

Kirkwood Elementary School 

Kirkwood BASP and the 21st CCLC Program served students five days per week. The Kirkwood program 
extended the school day from 3:00pm to 5:30pm on Mondays, Tuesdays, Wednesdays and Fridays, and 
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from 2:00pm to 5:30pm every Thursday. The nine-week summer program was offered to students in 
kindergarten through sixth grade. The students’ teachers referred 1st through 3rd grade students to 
receive math and reading tutoring in addition to other enrichment opportunities and field trips. The 
typical daily schedule in the summer program included: students eat breakfast, break into small groups 
for reading and math tutoring, take a lunch break, and participate in enrichment opportunities. During 
the summer, tutoring students used Leveled Literacy Interventions (LLI) for reading and Do the Math for 
math curriculum. On Fridays, the students went on fieldtrips, such as to the zoo, Lost Island, and the 
PlayStation. Every week, students took two trips to the local pool and the library. 
 
Kirkwood served 66 students during the 2016/17 school year.  
 
Table 3. Number of Students Attending the Kirkwood Program by Grade 

Grade Attendees 

Kindergarten 10 

1st Grade 13 

2nd Grade 13 

3rd Grade 18 

4th Grade 5 

5th Grade 6 

6th Grade 1 

 

Thirty students received additional tutoring after school from certified teachers Monday through Friday. 
The school day teachers selected these students because they were flagged as “at-risk,” as they 
achieved Formative Assessment System for Teachers (FAST)2 reading and/or Fuchs and Fuchs math 
scores that were below proficiency cutoffs (the majority were invited based on Spring 15/16 and Fall 
16/17 scores). 

Robert Lucas Elementary School 

Lucas on Campus BASP served students five nights per week for a 32-week period during the school 
year. The program extended the school day from 2:55pm to 5:45pm four days a week, and 1:55pm to 
5:45pm one day a week. The 10-week summer program in 2016 ran Monday through Friday from 
7:30am to 5:30pm.   

Lucas served 85 students during the 2015/2016 school year.  

Table 4. Number of Students Attending the Lucas Program by Grade 

Grade Attendees 

Kindergarten 12 

1st Grade 18 

2nd Grade 7 

                                                            
2 This tests is published by FastBridge Learning http://www.fastbridge.org/. 
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3rd Grade 21 

4th Grade 18 

5th Grade 7 

6th Grade 2 

 

Thirty students received additional tutoring after school from certified teachers because they were 
flagged “at-risk” after achieving FAST reading and/or Fuchs and Fuchs math scores that were below the 
proficiency cutoffs (the majority were invited based on Spring 15/16 and Fall 16/17 scores). 

Students needing additional academic support worked with certified teachers in small group settings on 
reading and math, four days per week. These students also participated in a broad array of enrichment 
activities focused on science, arts, health, and fitness. Community agency partners supported all 
enrichment activities. The community partners included the University of Iowa College of Medicine and 
Department of Music, Johnson County 4-H Extension and Outreach, Sylvan, and the Iowa Children’s 
Museum. 

Archibald Alexander Elementary School: 

The 21CCLC program served students during the morning and evening five days per week for a 32-week 
period during the school year. The 21CCLC tutoring program extended the school day from 2:55 to 
6:00pm on Monday, Tuesday, Wednesday, and Friday, and 1:55 to 6:00 on Thursday.  

Alexander served 86 students during the 2015/2016 school year. 

Table 5. Number of Students Attending the Alexander Program by Grade 

Grade Attendees 

Kindergarten 12 

1st Grade 16 

2nd Grade 21 

3rd Grade 17 

4th Grade 9 

5th Grade 7 

6th Grade 4 

 

Students who scored below proficiency cutoffs on FAST reading tests and Fuchs and Fuchs math tests 
were selected for the program (the majority were invited based on Spring 15/16 and Fall 16/17 scores). 
Certified teachers worked with students on reading and math using a small group format four days per 
week. Students at Alexander also received homework support and participated in a broad array of 
enrichment activities in science, the arts/technology, fitness and health, and culture identity. 
Community agency partners provided all enrichment activities. Those partners included Johnson County 
Extension, Sylvan, Neighborhood Centers of Johnson County, United Action for Youth, University of Iowa 
Spanish Department, and the Iowa Children’s Museum. 

c. Partnerships Summary Table 
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Data are from the Fall of 2016, the Spring of 2017 and the Summer of 2016. 

Iowa City Community School District 21st CCLC Program Partners for 2016-2017 
Total Number of Partners = 9 

Contribution Type* # of Paid Partners # of Unpaid Partners 
Provide Evaluation Services 1 0 
Raise Funds 0 4 
Provide Programming / Activity-Related Services 3 6 
Provide Food 0 0 
Provide Goods 3 6 
Provide Volunteer Staffing 0 6 
Provide Paid Staffing 3 4 
Other 0 0 

 *Note: A partner can provide more than one type of service. 

 

d. Partnerships Discussion  

In addition to the partnerships specific to each site discussed below, the Center for Evaluation at the 
University of Iowa provided evaluation services for the program that included: brief interviews with 
program coordinators, teachers, and students, survey design, and data analysis. The center provided 
feedback from these activities to program coordinators to inform program development.  

Mark Twain Elementary School 

During the 2016-2017 school year, Mark Twain Elementary collaborated with seven different 
organizations. The Twain program’s paid partners were The Iowa Children's Museum, 4H through 
Johnson County extension, and Sylvan Learning Center, and its unpaid partners were the Iowa Youth 
Writing Project, Antelope Lending Library, University of Iowa Spanish Buddies, and the Physical 
Education Program. Staff at Twain Elementary have established productive working relationships with 
these partner organizations over the past several years, leading to a wide range of enrichment 
opportunities for students in the before and after school program. These partner organizations have 
helped students grow in areas that have included STEM, reading, writing, and physical education and 
wellness. During the 2016/2017 year, six volunteers from the community helped students with reading 
and homework, and taught classes for the program.   

Grant Wood Elementary School 

Grant Wood staff have established numerous community partnerships, striving to connect the program 
to the local community through various outlets.  The Wood program has a close and productive 
connection with partners that provide a variety of enrichment activities for its students. With the 
assistance of these partners, staff are able to provide safe, academic, social, and creative opportunities 
for students.  These partners help facilitate the core components of the program through academic 
assistance (daily homework help and 21st CCLC), enrichment programming (health and well-being, arts 
and expression, and STEM activities), and “choice time” (student-led stations with rotating activities 
focused on creating and building, movement, arts, writing, and games).  

Kirkwood Elementary School 
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During the 2016-2017 school year Kirkwood collaborated with Kirkwood Kares, a before and after school 
program in Coralville, to provide tutoring and other activities. Due to this collaboration, students of 
working parents were able to attend the program before and after school hours. Kirkwood Kares 
provided the materials and staff for gym, cooking, art, science, and free play activities. Kirkwood also 
collaborated with Johnson County Extension to provide weekly STEM learning activities for K-2 grade 
students, Iowa Children’s Museum, to provide weekly outreach activities for 3-6 grade students, and 
Sylvan to provide Lego engineering activities. University of Iowa College of Nursing students taught 
Kirkwood program participants about nutrition and healthy eating habits, and University of Iowa College 
of Education students supported program activities weekly during the Fall semester. 

Robert Lucas Elementary School 

The Lucas 21st Century program benefited from partnerships with many local agencies. Lucas on Campus 
(LOC) in particular, was an essential asset for students at Lucas, providing snacks, supervision, and 
enrichment opportunities that the program would otherwise have struggled to provide. 21st Century 
students participated in the LOC afterschool program until 3.45pm, at which point they transitioned to 
the classroom for one hour of tutoring. LOC also provided two staff members to assist teachers with 
tutoring. Through the partnership with LOC, Lucas students participated in field trips, created talent 
shows, and met with volunteers from the University of Iowa.  

Archibald Alexander Elementary School  

The Alexander 21st Century BASP program collaborated with six different partners during the 2016 
summer and 2016-17 school year. Three partnership provided extra-curricular activities for a particular 
cohort of the program: the Iowa Children’s Museum supported students in Kindergarten through 2nd 
grade, Sylvan Outreach supported students in 2nd through 4th grades, and Hip-Hop 101 supported 
students in 4th through 6th grades. Girl Scouts, Art Share, and The Banjo Knits Project provided activities 
for all program participants. These partnerships were a way to engage the students in academic, social, 
and life skills that help them become more well-rounded. Alexander’s partners provided younger 
students with structured activities that develop academic and problem solving based skills (Iowa 
Children Museum and Sylvan). For its older students, Alexander’s partners focused on activities that 
encourage expression, reflection, and experimentation (Hip-Hop 101 and Art Share). Each partner 
provided staff members to coordinate activities with assistance from the 21st century core staff. The 
partnership with The Banjo Knits Project appeared to be one of the most enriching this year. This 
partner taught a small group of 4th-6th graders how to knit. Those students then used their skills to help 
teach younger students. At the end of the year, staff awarded mentor knitters with trophies for their 
effort. Overall, the majority of the students who participated expressed excitement about the partner 
activities that were offered. 

e. Parent Involvement  

Mark Twain Elementary School 

At Twain, all parents had the opportunity to participate in quarterly parent nights where they discussed 
their student’s progress with program staff and instructors. In addition, staff informed parents of their 
students’ progress by sending home newsletters and academic report cards. Staff also kept in contact 
with parents through frequent in-person, electronic communication, and phone calls home. The most 
highly attended family night during the year was International Night, where the school community, 
including families and students from a wide range of cultural backgrounds, celebrated diversity by 
sharing food, clothing, and artistic performances.  
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In addition to serving students, the 21CCLC program provided training for adult family members and 
program staff members. 

Grant Wood Elementary School 

All parents had the opportunity to participate in quarterly parent nights where they discussed their 
student’s progress with program staff and instructors. The Grant Wood 21CCLC program also provided 
training for family and staff members.  Program staff invited families to attend multiple family nights 
held at the school, meeting with staff and other families, or just families. Parents were also invited to 
join activities with their students during pick up time and to engage with the program at other times.  
Some examples of parent involvement include, working in the garden at Grant Wood, attending field 
trips, reading books and providing homework help, playing games, helping with art projects, and 
donating supplies like board games. Families have also assisted during family events by supporting 
students, serving food, and prepping for and cleaning up after meals.  Program staff also communicate 
with families daily through conversations at drop-off and pick-up, phone calls and text messages, 
newsletters, and academic progress reports.  

Kirkwood Elementary School 

All parents had the opportunity to participate in quarterly parent nights where they discussed their 
student’s progress with program staff and instructors. In addition to serving students, the 21CCLC 
program provided training for family members and staff members on six nights throughout the 2016-
2017 year. 

Robert Lucas Elementary School 

All parents had the opportunity to participate in quarterly parent nights where they discussed their 
student’s progress with program staff and instructors. In 2016-2017, the Lucas program attempted to 
improve parent engagement in a number of ways. Program staff invited parents to their student’s 
tutoring groups in order to share their progress and show their work. Staff also held family nights where 
students could exhibit various skills that they had learned during their time in the program. Further, a 
spoken word artist from the University of Iowa hosted an afterschool clinic where students created 
stories for a school-wide story “slam”, at which parents and students from the entire school were 
invited to tell and hear stories.  

The Lucas program also increased parent contact by including text messaging as one of the methods of 
communication by which staff contact them. Texting allowed program staff to contact some parents 
who were previously difficult to reach due to work schedules or the cost of phone calls.  

Archibald Alexander Elementary School 

All parents had the opportunity to participate in quarterly parent nights where they discussed their 
student’s progress with program staff and instructors. The Alexander 21CCLC program also provided six 
training sessions for family members and seven training sessions for staff members throughout the 
2016-2017 year. Program staff invited parents to participate in volunteer opportunities and attend 
family nights. One parent started a knitting club, which was popular among the students. The Alexander 
staff were diverse and adept at meeting the complex needs of the students’ families. 

3. Objectives  

NEW FOR 2016-2017. 
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To follow 21st CCLC Guidelines, grantee organizations are required to measure 14 performance 
indicators that follow the Government Performance and Results Act (GPRA). This is the same data 
reported online to the APR Data System. 
 

a. GPRA Measures Data Table 

The following table shows the data that addresses the GRPA measures. The data are from the Summer 
and Fall of 2016 and the Spring of 2017.  
 

GPRA Measures Data Table for 2016-2017 
Item/GPRA Measures 1-6 Number of 

Regular 
Attendees 
Needing 
Improvement 

Number of 
Students 
Who 
Improved. 

Percentage 
of Students 
Who 
Improved 

GPRA Measures 1-3 - Improvement in Mathematics. 
Enter Assessment Tool Used Below 

   

Assessment Tool: Fuchs and Fuchs Math CBM    
1. The number of elementary 21st Century regular 
program participants who improved in mathematics 
from fall to spring. 

85 27 31.8% 

2. The number of middle/high school 21st Century 
regular program participants who improved in 
mathematics from fall to spring. 

   

3. The number of all 21st Century regular program 
participants who improved in mathematics from fall 
to spring. 

85 27 31.8% 

    

GPRA Measures 1-3 - Improvement in English.  Enter 
Assessment Tool used in cell below 

   

Assessment Tool: Formative Assessment System for 
Teachers 

   

4. The number of elementary 21st Century regular 
program participants who improved in English from 
fall to spring. 

110 19 22% 

5. The number of middle/high school 21st Century 
regular program participants who improved in 
English from fall to spring. 

0 0 0% 

6. The number of all 21st Century regular program 
participants who improved in English from fall to 
spring. 

110 19 22% 

Item/GPRA Measures 7-8 Number of 
Regular 

Number of 
Students 

Percentage 
of Students 
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Attendees 
Not 
Proficient 

Who 
Improved to 
Proficient 

Who 
Improved to 
Proficient 

GPRA Measures 7-8 - Improvement in Proficiency. 
Enter Assessment Tool used in cell below. 

   

Assessment Tool: FAST (Formative Assessment 
System for Teachers) 

   

7. The number of elementary 21st Century regular 
program participants who improve from not 
proficient to proficient or above in reading. 

110 19 22% 

8. The number of middle/high school 21st Century 
regular program participants who improve from not 
proficient to proficient or above in mathematics. 

0 0 0 

Item/GPRA Measures 9-14 Number of 
Regular 
Attendees 
Needing 
Improvement 

Number of 
Students 
Who 
Improved. 

Percentage 
of Students 
Who 
Improved 

GPRA Measures 9-11 - Homework and Class 
Participation 

   

9. The number of elementary 21st Century regular 
program participants with teacher-reported 
improvement in homework completion and class 
participation. 

Homework 
Completion = 
232 / Class 
participation 
= 265  

Homework 
Completion 
= 127 / Class 
Participation 
= 206 

Homework 
Completion 
= 55% / 
Class 
Participation 
= 78% 

10. The number of middle/high school 21st Century 
regular program participants with teacher-reported 
improvement in homework completion and class 
participation. 

0 0 0 

11. The number of all 21st Century regular program 
participants with teacher-reported improvement in 
homework completion and class participation. 

Homework 
Completion = 
232 / Class 
participation 
= 265 

Homework 
Completion 
= 127 / Class 
Participation 
= 206 
 

Homework 
Completion 
= 55% / 
Class 
Participation 
= 78% 

    

GPRA Measures 12-14 - Student Behavior    
12. The number of elementary 21st Century regular 
participants with teacher-reported improvements in 
student behavior. 

256 158 62% 

13. The number of middle/high school 21st Century 
regular participants with teacher-reported 
improvements in student behavior. 

0 0 0 
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14. The number of all 21st Century regular 
participants with teacher-reported improvements in 
student behavior. 

256 158 62% 

 
b. GPRA Measures Discussion 

In the ICCSD program, students’ reading performance was assessed by the FAST – Early Reading and 
CBM Reading tests3. The English and reading data in the GRPA data table above reflects the number 
of students who changed in proficiency on this test, from non-proficient in the fall to proficient in 
the spring. Table 9 displays changes in proficiency on this assessment for students at all of the 
schools, separated by whether they were enrolled in the program, and whether they received 
tutoring while in the program. The proportions of students who improved in proficiency from fall to 
spring were roughly equivalent for these three groups. 

 Reading Scores Non BASP BASP NT BASP T 
Total Students 2356 240 151 
Students Non Proficient in Fall 1174 (50%) 80 (33%) 110 (73%) 
Students who Improved 305 (26%) 23 (29%) 19 (17%) 
Students who Declined  91 9 6 

Table 9. The numbers of students whose performance improved from non-proficient in the fall to 
proficient in the spring in reading. BASP = Before and After School Program; NT = no tutoring; T = 
Tutoring. The percent in parenthesis for who improved is a percent of those who were non-proficient. 

Student’s performance in math was assessed by the Fuchs and Fuchs Math CBM test, which 
provided scores in different math domains depending on their grade. Students in kindergarten 
completed the missing number unit, those in first grade completed the missing number and 
computation units, and those in grades 3-6 completed the computation and application units. Table 
10 compares changes in proficiency for each of these units divided by program enrolment and 
receipt of tutoring services. The proportion of students who improved is again roughly equivalent 
across groups, with the possible exception of the Missing number unit, which saw lower levels of 
improvement for students in the program who were not receiving tutoring.  

Math Scores  
  

Missing Number Application Computation 
Non BASP BASP NT BASP T Non BASP BASP NT BASP T Non BASP BASP NT BASP T 

Total Students 400 81 31 1029 121 86 1237 160 114 
Students Non Proficient in Fall 170 (43%) 27 (33%) 21 (68%) 635 (62%) 78 (64%) 75 (87%) 794 (64%) 107 (67%) 83 (73%) 
Students who Improved 44 (26%) 3 (3%) 4 (19%) 143 (23%) 17 (22%) 19 (25%) 330 (42%) 47 (44%) 27 (33%) 
Students who Declined  57 19 2 84 21 1 65 12 5 

Table 6. The numbers of students whose performance improved from non-proficient in the fall to 
proficient in the spring in each of the three math domains assessed. BASP = Before and After School 
Program; NT = no tutoring; T = Tutoring. The percent in parenthesis for who improved is a percent of 
those who were non-proficient. 

                                                            
3 These tests are published by FastBridge Learning http://www.fastbridge.org/. 
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Note that for consistency, the data entered in the GRPA data table above are for the Missing Data 
and Computation units, as students in all grade levels took these units. Improvement in this instance 
is improvement in proficiency from non-proficient in the spring to proficient in the fall. There are no 
up to date and available norms for growth and different levels of ability on the Fuchs and Fuchs test. 
As a result, improvement in proficiency was used to indicate improvement. 

Data for GPRA measures 9-14 were all taken from a survey of teachers. The survey prompted 
teachers to rate whether their students needed improvement, and if so, if they had improved, 
declined, or not changed on 10 behaviors. The four prompts that most closely aligned with the GRPA 
measures above and for which responses are therefore included here are: a) completing homework 
to your satisfaction, b) participating in class and c) behaving well in class. Across all three areas, the 
number of students who were rated as “improved” comprised over 50% of the students who were 
initially rated by teachers as “needing improvement.”  

Data for non-program students were not available for comparison, but comparison of these 
measures is possible across the five program sites. Figure 1 shows the improvement in homework 
completion across the five sites. The number of students who were rated as having improved in 
homework completion was relatively equal across sites with slightly greater improvement at those 
sites where more students were rated as needing to improve. 

 

Figure 1. Number of students who improved in completing homework satisfactorily according to 
teacher report. 

Figures 2 and 3 show teacher reported improvements in student class participation and behavior 
respectively. Again, the proportion of students improving at each site is comparable except for at 
Grant Wood where a greater number of students were rated as not needing to improve. Teachers at 
Kirkwood and Twain also reported a slightly higher proportion of students improving in class 
participation than at other sites. 
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Figure 2. Teacher reported improvements in program students’ class participation across program 
sites. 

 

Figure 3. Teacher reported improvements in program students’ behavior across program sites. 

Overall, the academic data suggests that students in the program are improving to proficiency in similar 
numbers to those not in the program despite potentially lower levels of starting ability. More than half 
the students in the program who need to improve in teacher-reported behaviors are improving with 
generally equivalent levels of improvement apparent across sites. 

 
c. Objective Summary Tables (all Cohorts) 

 
The tables below show the local program objectives, rating of progress towards these objectives, and 
justification for this rating, with each table displaying this information for a different site. The data are 
from the Summer and Fall of 2016 and the Spring of 2017. 

 
Cohort 7 Table 

Objective Objective Rating Methodology/Justification for Rating 
Academic Goal   
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The majority of students 
will increase their 
reading and math 
assessment levels and 
the number of students 
who are proficient on 
these assessments will 
increase 
 
 
Enrichment Goal 
 
The majority of students 
will have discovered new 
interests and acquired 
the knowledge and skills 
necessary through BASP 
program and PBIS to 
make safe and healthy 
choices 
  
Family Literacy Goal 
 
The majority of families 
will be active supporters 
of their child’s 
educational growth and 
increase their own 
literacy and employment 
skills 

 
Met the stated Objective 
 
 
 
 
 
 
 
 
 
 
 
Met the stated objective 
 
 
 
 
 
 
 
 
 
 
Met the stated objective 

 
The majority of students increased their 
reading and math scores and some 
moved from non-proficient to proficient. 
In 2017/2018, the increase in reading 
and math levels will be measured by 
new aReading and aMath assessments. 
 
 
 
 
 
 
Students were introduced to new 
science, technology, engineering, math, 
and art activities on a weekly basis. 
 
 
 
 
 
 
 
 
Staff regularly communicated with 
parents and updated them on their 
student’s progress. Parents also 
attended parent nights, parent trainings, 
and engaged in volunteer opportunities. 
A majority of respondents to parent 
surveys gave answers suggesting that 
they were active supporters of their 
child’s growth in the program. 110 
parents attended 4 adult training 
sessions held throughout the year. 

 

Cohort 8 Table 
Objective Objective Rating Methodology/Justification for Rating 
Academic Goal 
 
The majority of students 
will increase their 
reading and math 
assessment levels and 
the number of students 
who are proficient on 

 
 
Met stated objective 
 
 
 
 
 
 

 
 
The majority of students increased their 
reading and math scores and some 
moved from non-proficient to proficient. 
In 2017/2018, the increase in reading 
and math levels will be measured by 
new aReading and aMath assessments. 
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these assessments will 
increase 
 
Enrichment Goal 
 
The majority of students 
will have discovered new 
interests and acquired 
the knowledge and skills 
necessary through BASP 
program and PBIS to 
make safe and healthy 
choices 
  
Family Literacy Goal 
 
The majority of families 
will be active supporters 
of their child’s 
educational growth and 
increase their own 
literacy and employment 
skills 

 
 
 
 
 
Met stated objective 
 
 
 
 
 
 
 
 
 
 
Met stated objective 

 
 
 
 
 
Students were introduced to new 
science, technology, engineering, math, 
and art activities on a weekly basis. 
 
 
 
 
 
 
 
 
Staff regularly communicated with 
parents and updated them on their 
student’s progress. Parents also 
attended parent nights, parent trainings, 
and engaged in volunteer opportunities. 
Respondents to parent surveys gave 
answers suggesting that they were 
active supporters of their child’s growth 
in the program.  

 
Cohort 9 Table 

Objective Objective Rating Methodology/Justification for Rating 
Academic Goal 
 
The majority of students 
will increase their 
reading and math 
assessment levels and 
the number of students 
who are proficient on 
these assessments will 
increase 
 
Enrichment Goal 
 
The majority of students 
will have discovered new 
interests and acquired 
the knowledge and skills 
necessary through BASP 
program and PBIS to 

 
 
Met stated objective 
 
 
 
 
 
 
 
 
 
 
Met stated objective 
 
 
 
 
 
 

 
 
The majority of students increased their 
reading and math scores and some 
moved from non-proficient to proficient. 
In 2017/2018, the increase in reading 
and math levels will be measured by 
new aReading and aMath assessments. 
 
 
 
 
 
Students were introduced to new 
science, technology, engineering, math, 
and art activities on a weekly basis. 
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make safe and healthy 
choices 
  
Family Literacy Goal 
 
The majority of families 
will be active supporters 
of their child’s 
educational growth and 
increase their own 
literacy and employment 
skills 

 
 
 
 
 
Met the stated objective 

 
 
 
 
 
Staff regularly communicated with 
parents and updated them on their 
student’s progress. Parents also 
attended parent nights, parent trainings, 
and engaged in volunteer opportunities. 
A majority of respondents to parent 
surveys gave answers suggesting that 
they were active supporters of their 
child’s growth in the program. 120 
parents attended 6 adult training 
sessions held throughout the year. 

 

Cohort 10 Table 
Objective Objective Rating Methodology/Justification for Rating 
Academic Goal 
 
The majority of students 
will increase their 
reading and math 
assessment levels and 
the number of students 
who are proficient on 
these assessments will 
increase 
 
Enrichment Goal 
 
The majority of students 
will have discovered new 
interests and acquired 
the knowledge and skills 
necessary through BASP 
program and PBIS to 
make safe and healthy 
choices 
  
Family Literacy Goal 
 
The majority of families 
will be active supporters 
of their child’s 
educational growth and 

 
 
Met stated objective 
 
 
 
 
 
 
 
 
 
 
Met stated objective 
 
 
 
 
 
 
 
 
 
 
Met stated objective 

 
 
The majority of students increased their 
reading and math scores and some 
moved from non-proficient to proficient. 
In 2017/2018, the increase in reading 
and math levels will be measured by 
new aReading and aMath assessments. 
 
 
 
 
 
Students were introduced to new 
science, technology, engineering, math, 
and art activities on a weekly basis. 
 
 
 
 
 
 
 
 
Staff regularly communicated with 
parents and updated them on their 
student’s progress. Parents also 
attended parent nights, parent trainings, 
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increase their own 
literacy and employment 
skills 

and engaged in volunteer opportunities. 
Respondents to parent surveys gave 
answers suggesting that they were 
active supporters of their child’s growth 
in the program. Thirty parents attended 
6 training sessions held throughout the 
year. 

 

Cohort 11 Table 
Objective Objective Rating Methodology/Justification for Rating 
Academic Goal 
 
The majority of students 
will increase their 
reading and math 
assessment levels and 
the number of students 
who are proficient on 
these assessments will 
increase 
 
 
 
Enrichment Goal 
 
The majority of students 
will have discovered new 
interests and acquired 
the knowledge and skills 
necessary through BASP 
program and PBIS to 
make safe and healthy 
choices 
  
Family Literacy Goal 
 
The majority of families 
will be active supporters 
of their child’s 
educational growth and 
increase their own 
literacy and employment 
skills 

 
 
Met stated objective 
 
 
 
 
 
 
 
 
 
 
 
 
Met stated objective 
 
 
 
 
 
 
 
 
 
 
Met stated objective 

 
 
The majority of students increased their 
reading and math scores and some 
moved from non-proficient to proficient. 
In 2017/2018, the increase in reading 
and math levels will be measured by 
new aReading and aMath assessments. 
 
 
 
 
 
 
 
Students were introduced to new 
science, technology, engineering, math, 
and art activities on a weekly basis. 
 
 
 
 
 
 
 
 
Staff regularly communicated with 
parents and updated them on their 
student’s progress. Parents also 
attended parent nights, parent trainings, 
and engaged in volunteer opportunities. 
Parent surveys will be administered at 
this site for the 2017/2018 year to 
further evaluate progress towards this 
goal. 
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NOTE: Cohort 12 will begin reporting data next year. 

d. Objectives Discussion (including Statistical Analysis) 
 

Academic Goal 
 
The reading and math curriculum was expected to improve the academic skills of participants. Currently 
it is not possible to compare student improvement in reading and math to the growth that would be 
expected based on their ability level, as insufficient normative data is available for these tests to fulfil 
this purpose. Comparing program participants’ improvement on these tests with that of non-program 
participants could be misleading as the program participants were selected on the basis of lower 
proficiency. They are therefore likely to have different levels of initial achievement and predicted 
growth trajectories than their peers in the program. In the future, this goal will be evaluated through 
student growth on new aReading and aMath4 assessments that will be introduced in the 2017/2018 
academic year. These assessments provide levels of expected growth based on students’ starting ability 
that can be used to evaluate student improvement in accordance with the stated goal.  It is possible to 
assess increases in proficiency from Fall 2016 to Spring 2017 across students in the program. Figures 4 
through 7 display the changes in student proficiency from fall to spring for reading and the three math 
domains. For reading (Figure 4), more students were proficient in Spring 2017 than Fall 2016 at all of the 
sites except for Kirkwood. 
 

Reading 

 
Figure 4. Number of students at each site proficient in reading in Fall 2016 and Spring 2017. 
 
The math scores are from the Fuchs and Fuchs CBM math test, and are for the three domains assessed 
by this test: Missing Numbers, Computation, and Application. As stated above, the domains that 
students were tested on depended on their grade level Students in kindergarten completed the missing 
number unit, those in first grade completed the missing number and computation units, and those in 
grades 3-6 completed the computation and application units. The proficiency results were different 

                                                            
4 These tests are published by FastBridge Learning. http://www.fastbridge.org/assessments/computer-adaptive-
tests-cat/ 
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across the three domains assessed. For the missing number domain (Figure 5), fewer students were 
proficient in the Spring than in the Fall at all sites. In the application domain (Figure 6), the number of 
students who were proficient increased at every site except for Twain. In the computation domain 
(Figure 7), the number of proficient students increased at every site. Therefore, all sites made progress 
towards this goal. The programs might provide greater academic support to students in earlier grades 
taking the missing number unit. 
 

Math – Missing Number 

 
Figure 5. Number of students at each site proficient in math – missing number in Fall 2016 and Spring 
2017. 

Math - Application 

 
Figure 6. Number of students at each site proficient in math – application in Fall 2016 and Spring 2017. 
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Math - Computation 

 
Figure 7. Changes in math – computation proficiency from fall to spring across the five sites. 
 
Enrichment Goal 
 
The enrichment curriculum used with the BASP students is expected to drive students to develop new 
interests, set personal goals, and to support safe and healthy choices. Through program activities and 
partnerships, as described above, students were introduced to new science, technology, engineering, 
math, and art activities on a weekly basis. 

New student and teacher surveys are being developed for Spring 2018 that will facilitate assessment of 
program progress towards objectives based on student perceptions.  
 

Family Literacy Goal 

The BASP program includes a family literacy component. A survey of parents’ perceptions of the 
program is currently used to measure progress towards this goal. Further, a new survey is being 
developed that will ask parents additional questions about how comfortable and knowledgeable they 
feel about information presented in school communications and during family nights (i.e., GED process, 
topics covered with their children in the program, and supporting student learning in the home).   

For 2016/2017, progress towards this goal was assessed using the results from the survey of parents 
administered at the end of the year. Figures 4, 5, and 6 show parents’ responses to three questions on 
the parents’ survey in support of the new program objectives across the sites. These responses suggest 
that across all sites, respondents generally like the variety of program activities available, feel welcome 
in the program, and think the program staff keep them informed about their student’s day. The Twain 
and Lucas sites collected the largest number of responses from parents and the Alexander site did not 
receive any responses. 
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Figure 4. Parent responses to the statement “I like the variety of activities offered in the program.” 

 

 

Figure 5. Parent responses to the statement “I feel welcome in the program.” 

 

 

Figure 6. Parent responses to the statement “the staff keeps me informed about my child’s day.” 

To improve family literacy and employment skills, the 21CCLC program provided training for adult family 
members at three of the sites in 2016/2017. 
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 2016-17 

Twain  

  - Adults Served 110 

  - # of Adult Training Sessions 4 

Kirkwood  

  - Adults Served 30 

  - # of Adult Training Sessions 6 

Lucas  

  - Adults Served 120 

  - # of Adult Training Sessions 6 

Table 7. Number of Adults Served at Mark Twain Elementary 

Additionally, as stated in the parent involvement section above, program staff at each site regularly 
contacted parents by various methods of communication and at parent events to discuss their student’s 
progress. Parents were also invited to engage with staff and students during some program activities. 

4. Anecdotal Data 
 
a. Success Stories 

Mark Twain Elementary School 

An important success of the Mark Twain program was the increased student engagement with the 
school community. The program provided students with an opportunity to expand their interests, 
develop positive relationships with adult mentors, meet new friends, and improve their academic skills. 
These factors improved student engagement with the wider school community and contributed to a 
greater sense of confidence and purpose among participating students. 

The Mark Twain program coordinator believes that strong collaboration between the administration, 
teachers, support staff, families, and the after school program staff also supported student engagement. 
This allowed the program to use existing school systems to work with a large group of students while 
individualizing instruction. This collaboration helped select students who were likely to benefit from the 
program, and monitor their strengths, needs, and learning styles for the duration of the program. This 
approach led staff to find unique methods for helping students reach their potential.  

Grant Wood Elementary School 

The Grant Wood program’s successes range from positive academic achievements, to better connection 
between participating students, their peers, and the larger school community.  Participating students 
worked hard to improve their test scores, and became more confident and successful in the classroom 
environment.  These students expressed excitement about spending time with the program’s certified 
educators, and appeared to have a better appreciation of their future educational choices. A notable 
success was the program’s collaboration with a Youth Leadership Program, which taught the 5th and 6th 
grade students how to become leaders in the community.  These students mentored younger students 
in the program in how to be successful, and grew in self-confidence from this experience. Staff and 
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students bonded through activities such as these, contributing to a comfortable, engaging, and safe 
environment for student growth.  

Robert Lucas Elementary School 

The Lucas program hired three of the school day teachers to tutor its students. This appears to have 
benefitted students by increasing the quality and continuity of instruction, and is likely contributing to 
impressive results. For example, ten out of the twelve 3rd graders met at least one grade level 
benchmark by the end of the year. These teachers, along with an additional Lucas 4th grade teacher 
helped students develop skills that were initially deficient. Many of these students improved 
academically despite previously identified behavioral issues, leading to noticeable improvements in their 
confidence, attitudes, and behavior during the school day, and after school and summer programs. 
Employing a 4th grade teacher to work with the 3rd grade program students helped those students build 
a positive relationship with a teacher who will be teaching them the following year. These relationships 
should further facilitate the students’ academic and behavioral growth during that year. 

Kirkwood Elementary School 

Teachers from the school day tutored program students in reading and math. They were able to build on 
their instruction from the school day, using their knowledge of each student’s needs and learning style. 
They also used existing relationships with school staff to support the program. Technology was 
integrated into instruction through a new reading program called Imagine Learning. Student progress in 
reading was mapped by this program, and then reviewed by teachers and the tutoring coordinator.  
While working in small groups with the teachers, students used the smart boards in the classrooms.  
Further, the teachers increased student engagement by designing educational activities that were also 
fun experiences. 

Archibald Alexander Elementary School 

One of the biggest successes for the Alexander 21st Century Program for the 2016/2017 year was 
establishing it as a new program within the school. In the summer of 2016, the 21st Century program 
hosted approximately 40 students each week. During the 2016-2017 school year, the program expanded 
to 90 students, and averaged 75-80 students most months. This momentum has increased the visibility 
of the program among families at the school. The variety of program times also facilitated attendance of 
families who might otherwise have been unable to access the services on offer. The program has 
worked with dozens of families new to the district, in transitional living situations, or families that are 
categorically homeless. The program built a close relationship with the Alexander Student Family 
Advocate and the district-wide advocate to allocate a certain number of spots to these families. Further, 
the program staff have built strong relationships with the building administrators, who provided 
valuable support in 2016/20117 that will likely continue in the future.  

b. Best Practices 

Mark Twain Elementary School 

The Twain program coordinator believes that building great relationships with the students was the 
foundation of the program. The Positive Behavior Intervention System that staff use helped establish 
this foundation. Staff at Mark Twain consistently employed a proactive approach to addressing 
behavioral issues and guiding students through every facet of the 21CCLC program. The majority of the 
students were excited to come to the after school program due to their strong relationships with the 
staff, the positive environment, and engaging activities. 
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Grant Wood Elementary School 

Building a strong relationship between the school day staff and school community was one of the main 
goals of the program.  Wood’s 21CLCC staff were also school day educators, and used information from 
the Positive Behavior Intervention System (PBIS) across the school day and after-school program.  This 
continuity helped students understand that behavioral expectations set during the school day persisted 
in the after school program. Wood program staff also communicated with classroom educators daily 
about student progress to ensure team cohesiveness and adherence to students’ individualized teaching 
and behavioral plans.  

Robert Lucas Elementary School 

The Lucas 21st Century program used the State of Iowa’s identified best practices to inform and improve 
services. One of the program’s strengths was the integration between the program and school day 
instruction. The program teachers at Lucas were all members of the Lucas Elementary school day staff, 
and many students in the program were tutored by their day class teachers. These relationships allowed 
coordination between the program instructors and day teachers. The Lucas elementary Student Family 
Advocate also coordinated closely with the program director to identify students who may benefit from 
the program, and assisted in supporting students within the program. 

Lucas program staff also improved communication with families this year. They responded to parent 
feedback by providing additional methods of updating families about their children’s activities and 
progress in the program. Staff also developed a number of culturally inclusive family nights to engage 
parents and students, which included story slams, empanadas made by Lucas’ families, and an Irish 
band. 

Kirkwood Elementary School 

The Kirkwood program provided enrichment activities centered on a variety of topics, including health 
and nutrition, arts, and STEM. Staff also solicited students for ideas for new enrichment activities to 
increase their sense of ownership over their learning and experiences. An example of the flexibility in 
Kirkwood’s programming was that one of the staff, while training to be an art teacher, would help 
children create art projects of their choosing. Kirkwood staff provided innovative activities that might 
broaden the experiences and interests of students. For example, the students enjoyed making 
envelopes, learning how to draw their favorite fictional characters, and conducting experiments. In one 
experiment for example, students placed M&Ms in a container of water and hypothesized which M&M’s 
would lose their color first.  Students enjoyed generating hypotheses and seeing if they were correct.  

Archibald Alexander Elementary School 

Alexander’s 21st Century Staff followed best practices by integrating the program with instruction 
during the school day. The after school program employed multiple para educators who also taught 
during the school day to support the after-school program staff. The program also recruited tutors 
directly from among teachers who provide instruction during the school day. This provided stability and 
built trust between staff and students. The communication between the program director and students 
is a good example of how the program staff engaged with students during day school. The program 
director frequently checked in with students during the school day, and met daily with a group of five 
5th and 6th grade students over the lunch hour to discuss their morning and other topics. Teachers 
noticed significant positive changes in the behavior of these students during the time that the director 
built relationships with them. The program used the Super Kids curriculum5, which facilitated intensive 
                                                            
5 The Superkids Reading Program is published by Zaner-Bloser, Inc. http://www.superkidsreading.org 
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instruction in decoding, spelling, and assessment. Onsite assessments were used to monitor learning. 
Morning meetings were helpful in building social and conversation skills. 

c. Pictures 

   

   

   

d. Student, teacher, parent, and community input 

Mark Twain Elementary School 

Twain program staff consistently report that they hear from students, teachers, and families that they provide a 
safe and fun environment, and that the majority have expressed enjoyment about being a part of the program 
community. 

Parents of Twain students provided further feedback through the program survey. They described the 
enjoyment that their children experienced connecting with teachers and peers in the program. One parent 
stated, “[My student] loves coming and loves the teachers.” Another reported, “my child enjoyed making new 
friends.” Others also noted that the program helped their students engage in academic work, commenting, “The 
program helps to keep the kids focused on math and reading during the summer break so they don’t lose focus,” 
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and “my daughter improved on her reading.” Parents also noted the enjoyment their children experienced from 
engaging in program activities. One parent expressed gratitude to “all the program staff for all the great activities 
that my daughter enjoy[ed],” and another stated “My kids love the great field trips.” 

Grant Wood Elementary School 

In 2016/2017, Grant Wood staff continued to offer students’ family members opportunities to volunteer with 
the program.  The program also hosted frequent family events, that were better attended than in prior years. 
Increased parent volunteering opportunities may account for the increase in the number of families attending 
these events.  Program staff continue to communicate with families daily through various forms of 
communication, and plan to produce a monthly newsletter about the program.  Educators working during the 
school day gathered with the program students after school, and students increasingly built relationships with 
community members during field trips.  

Parents of Grant Wood students provided further feedback through the parent surveys and the students also 
provided feedback in brief interviews with program evaluators. Parents of students in the Grant Wood program 
reported that both they and their children enjoyed the program activities, with one stating that his/her children 
“love coming for pool day and Lego robots,” and another noting that “Parent carnival day was so fun! We had a 
blast getting to hang out and meet staff.” Grant Wood students similarly expressed enjoyment of program 
activities commenting, "we had a lot of fun on all our field trips, and pools days were awesome!" and "I liked 
getting to hang out with friends and go to places. We got to play basketball and [Lego] robots was fun."  

Robert Lucas Elementary School 

In summer 2016, parents of participating students requested better communication with the program. In 
2016/2017, the program staff provided parent’s with more frequent reports on their students’ progress. The 
Lucas program coordinator reported that through this improved communication, parents have shared that they 
are happy about the social and emotional progress their students have made this year. The increased 
communication from the program has often bridged the distance between the school and families who had 
previously proved difficult to contact, and family events in 2016/2017 were attended by families rarely seen by 
the day-school teachers. Consequently, teachers working during the school day have welcomed invites to the 
family events, which have taken the form of informal meetings between teachers and families. These informal 
events have provided opportunities for parents to engage with teachers in a more comfortable and personal 
setting than the formal meetings.  

An instructor at Lucas provided the feedback through comments made during a brief interview with the program 
evaluators. She described the benefits of working in small groups and one on one with students in the program, 
stating that “[working on basic concepts] is less embarrassing for the kids in a small group setting,” and “I was 
able to focus on phonics with two ESL kids, which was great as I would not otherwise have realized that their 
English ability was as low as it was.” She noted, “I have seen a lot of kids grow, particularly from the one-on-one 
and one-on-three work.” She also described how continuity in staffing helped her build relationships with the 
students: “I worked in the program last year and it is good to see the kids continuously and get to know them in 
a smaller setting.”  

The parents of students at Lucas described some of the meaningful experiences their students had during 
program activities. One reported that “[the] program made [my child] feel special since she was able to attend 
the field trips - she comes from a big family.” Another parent agreed: “[The program coordinator] has worked 
very hard to make sure my child could go along on field trips. My child has had a lot of experiences that she may 
never have had. It has been greatly appreciated.” One parent noted that “[One of the teachers] was often sweet 
to our son on the dark roller coaster at Adventureland or keeping him awake at the Kernels (baseball) game.” 
Some parents expressed appreciation for how the program coordinator and other staff are administering the 
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program, stating, “[The program coordinator] ran a very safe and organized program. The staff was always kind 
& attentive and we are very happy we chose to send our child.”, and “In all the program is amazing and the staff 
and director are great!” Lucas parents also noted that their children enjoyed attending the program, stating that 
“my daughter was able to have fun and really enjoyed being around her friends,” and “my child is always excited 
to go to L.O.C. and has fun attending the activities; especially the variety show,” and “He was very happy in the 
program and grateful to learn. Thank you for continuing to work with him.” 

Students at Lucas discussed what they had learned in the program, with one stating “I learned about history,” 
and another stating “I learned reading, following directions, math, being nice to people, and sharing with 
others.” One student reported having fun during some of the program activities: “I enjoyed going on rides at Lost 
Islands (a waterpark),” and another reported “I have made new friends.” 

Kirkwood Elementary School 

Parents and students have provided overwhelmingly positive informal feedback about the Kirkwood program.  
The program coordinator reported that many parents have commented on how the program has helped their 
child gain confidence academically and socially, and that families also reported enjoyment of the family nights 
that staff hold throughout the year. Kirkwood staff will continue to communicate with parents about tutoring 
activities and their students’ academic progress.  

Volunteers from the University of Iowa provided positive and enthusiastic feedback about the program to staff, 
and students similarly expressed enjoyment of their time working with these volunteers. 

One of the Kirkwood instructors provided input through a brief interview with a program evaluator. She 
highlighted the value of spending time with the children one-on-one in the program, building relationships and 
learning which academic interventions are most likely to help them improve. She stated: “The program is well 
organized and I like that we use assessments to target learning experiences that will be most helpful to the kinds 
of errors the kids are making,” and “being able to spend time one on one is valuable and builds trusting 
relationships. “Parents at Kirkwood provided input through the teacher survey, and students provided input 
during a brief interview with a program evaluator. One parent of a student in the Kirkwood program reported 
that it had provided their child with new experiences: “Thanks to this program my child discovered many tourist 
places like Skyzone that we parents did not know before. Also, this program allowed my child to develop team 
spirit with her friends from the school.” Another parent, talking about their student’s participation in the 
program simply stated, “He had an amazing time - thanks a bunch.” One student in the Kirkwood program 
noticed academic improvement while in the program: “I am getting better at math.” Another enjoyed the 
program activities: My favorite parts were the field trips and the swimming.” 

Archibald Alexander Elementary School 

The Alexander program coordinator reported that Alexander staff have received positive feedback 
about the program from participants, parents, and instructors. He stated that students have reported 
excitement about attending the program and the schedule of activities, and that “What are we doing 
today?” is the first question many students asked each day. He also noted that teachers have generally 
expressed an eagerness to work with students in the program, and that Parents have conveyed 
confidence that the program provides a fun, safe, and educational environment for their children. 

Further input was provided by an instructor and student during an interview with one of the program 
evaluators. The instructor described valuing: the program structure, “Having a structured curriculum and 
standardized instruction have been helpful in maintaining consistency;” The selection of students, 
“There is a good mix of kids in the program;” and progress they have seen students make, “The program 
has been helpful in making sure that students don’t lose ground.” One student in the program described 
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enjoying the program activities: “I made a bubble painting and played bingo with numbers,” another 
enjoyed the opportunity to build social connections: “I like coming and have made friends.” 

5. Sustainability Plans 
 
a. Sustainability Plan.  

Continuous program improvement starts with program staff regularly reviewing data and evaluating 
progress towards program goals. Staff will be trained on data driven evaluation and the Project 
Evaluator, the University of Iowa Center of Evaluation and Assessment (CEA), will meet with program 
staff quarterly to review data and brainstorm ideas of how to obtain the best possible outcomes.  

The needs of students and families in poverty are great, and the comprehensive supports needed (i.e. 
transportation, childcare, educational opportunities, and mental health support) are expensive. The 
program will coordinate resources from several district and community sources to best meet the 
complex needs of student’s families. Listed on the following page are all of the resources that have been 
enlisted to provide a comprehensive program. 

 

Funding Source How Funds will be Used 
              Community Education Funds Support transportation, administrative time and Family  

Resource Center staff 
           NCJC/ Child Care Assistance  
 

Partial operating costs and funding for 2 Site Coordinators  
and 20 youth leaders    

           Early Literacy Funds  Summer academic component 
          Retired Senior Volunteer Program (RSVP) Senior volunteers 
          Johnson County Extension Professional development 
          McKinney-Vento grant for homeless students Support for homeless students 
           Title I Professional development and homeless tutoring 
           USDA nutrition program Funds for snacks and summer lunch program 

 

The program has been designed to address sustainability. As listed above, multiple partners bring many 
resources to the project. In addition to the Community Education Program initiated at the Iowa City 
Community School District, the Director of Extended Day and the Youth and Family Development 
Coordinator have assumed leadership roles, along with representatives from ACT and Pearson, to 
develop a county-wide initiative for out-of-school time. Through the countywide Out-of-School Time 
Initiative, major supporters of youth programming will establish and implement: 

• a shared vision; 
• shared standards for quality out-of-school programming; 
• common outcomes and performance measures; 
• an effective process for sharing information regarding needs and resources; 
• opportunities to share research about best-known practices; 
• a mechanism to coordinate the allocation of resources; 
• opportunities to blend financial, physical, and human resources;  
• a method for generating additional revenue, including private donations, state and federal 

grants;  
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• and a joint evaluation process that would document the effect of programming on the students 
served. 
By breaking down the “silos” that isolate programs, the resources in Johnson County can be 
maximized to serve more students more effectively. This is the essence of effective 
complementary learning.  

b. Partner Contributions. 
 
The table below shows the contributions of each of the community partners, and the number of 
sites served by each. 

 

Partner Contribution Table for Sustainability Plan 2016-2017 
Community 

Partner 
Contribution (detail) Staff Provided In-kind value Sites 

Served 
Neighborhood 
Centers of 
Johnson County 
(NCJC) –  
Private Pay & 
CCA 
 

Staff, supplies, 
materials, training for 50 
students @$180/mo. 
school year, $170/wk 
summer 

10 per site $146,020 per site,  
Staff,  
Materials, 
Professional 
development, 
Supervision, 

3 

Neighborhood 
Centers of 
Johnson County 
(NCJC) –  
Private Pay & 
CCA 
 

Staff, supplies, 
materials, training for 50 
students @$180/mo. 
school year, $170/wk 
summer 

10 per site $146,020 per site,  
Staff,  
Materials, 
Professional 
development, 
Supervision, 

3 

The Iowa City 
Community 
School District 
Community 
Education 
(SAVE) funds 

The ICCSD can sustain 
25% of the previous 
grant. Community 
Education Funds can be 
used to cover 
transportation costs and 
to scholarship roughly 
10 at-risk students into 
the program who do not 
qualify for CCA.  
 

1 $25,000 – 
transportation 
 
$12,500 – 
scholarship 
 
Total –  
$37,500 
 

Twain 
Lucas 

The Iowa 
Children’s 
Museum 

STEM (Science, 
Technology, 
Engineering, Math) 
afterschool education; 
10.75 hours/week 
during the school year at 
each of five different 

4 paid trained 
museum staff at 
each school; staff 
have received 
“Dimensions of 
Success STEM 
Program Quality” 

$2,750 
STEM curriculum 
resources from the 
Iowa Children’s 
Museum; staff 
training and 
supervision by The 

5 
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schools; 9 
hours/site/week during 
the summer 

 

training to help 
ensure exemplary 
STEM program 
facilitation 

Iowa Children’s 
Museum Director of 
Education 

Johnson County 
4-H/Iowa State 
University 
Extension 

STEM (Science, 
Technology, 
Engineering, Math) 
afterschool education; 2 
hours/week during the 
school year at each 
school; 10 hours/site 
during the summer 

3 paid trained 4-H 
staff at each school; 
staff participate in 
weekly professional 
development 
related to the 
teaching plan 

$9,600 
STEM curriculum 
resources from 4-H,  
Iowa State 
University; 
additional funding 
for supplies/copies 
not included in the 
grant; staff 
supervision by 4-H 
specialist 

4 

Sylvan Learning 
Center 

Sylvan Lego League 
provides  Engineering 
education to students 
below proficiency for 
one hour per week 

4 paid trained and 
certified staff 

$7,565 
Sylvan curriculum, 
materials, and 
supervision and 
training for staff 

5 

 
6. Summary and Recommendations 

 
a. Short summary of the program. 

 

Mark Twain Elementary School 

The Twain BASP is an accessible and high quality program run by the Neighborhood Centers of Johnson 
County. The collaboration with 21CCLC has helped the program better support Twain students who are 
not proficient in math and/or reading to reach the goals set forth by Twain Elementary and ICCSD. 
Through this partnership, the program is better able to help students reach their full potential. Support 
of the school continues to drive the success of this joint program as the administration and teachers 
identify those students needing academic assistance. Staff were encouraged by the student growth they 
observed. There will be continued implementation of a district wide math assessment to track student’s 
math proficiency uniformly and provide focus for intervention efforts.  

Grant Wood Elementary School 

During the 2016/17 school year at Grant Wood staff made many changes that helped the program 
become more successful.  One critical change was incorporating the 21CLCC tutoring time into the after 
school program.  This freed the students to have a recreational break and to time to eat between the 
school day and after school program. This break refreshed students prior to the tutoring sessions, 
helping them to focus, and improving their behavior during those sessions.  

Program staff also implemented a more structured schedule of rotating activities with diverse partners, 
which increased student access to activities and better integrated them into the day. This change also 
helped staff and partners to tailor lesson plans to the ability levels of different groups of student. As a 
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result of this change, the students completed more projects, appeared happier and more confident, and 
enthusiastically greeted the program partners when they arrived.  

The program also benefitted from transitioning most of the staff from the academic year to the summer 
program.  This made the progression from the academic to summer semester more comfortable for 
students as they were familiar with the staff and their expectations.  In collaboration with the Iowa City 
School District, Neighborhood Centers of Johnson County provided various professional development 
opportunities for our staff, which helped build their skills. The availability of professional training 
opportunities for Grant Wood staff are expected to continue in 2017/2018.   

Kirkwood Elementary School  

Kirkwood staff and parents were encouraged by the growth they observed in students. The after school 
teachers frequently communicated with the school day staff to make sure everyone was working toward 
the same academic goals. The site coordinator and the principal met monthly to talk about scheduling, 
behavior concerns, and academic progress. Students enjoyed the range of activities, the chance to 
rotate through them, and to have input in what was provided. The instructors like that teaching can be 
targeted towards the kinds of errors the students are making. 

Robert Lucas Elementary School 

This is the third year that the 21st Century Program has operated in partnership with Lucas on Campus 
(LOC). LOC provides enrichment opportunities outside of tutoring. The art and STEM activities include 
partnerships with, 4-H on Wheels and the Iowa City Children’s museum. Partner activities included 
making vinegar and baking soda volcanos, bubble moon art, and giant marble runs. 

This year, the Lucas Principal and Curriculum Coach requested that tutoring focus on math. By 
combining Action Based Learning practices with online programs like Prodigy, a math based Role Playing 
Game, program staff were able to keep students engaged while learning. Prodigy allowed the teachers 
to individualize problems for each student and track their progress. Every problem that the student 
completed and their responses to that problem, were tracked, helping their teachers pinpoint skills to 
focus on during group time.  

Archibald Alexander Elementary School 

The Alexander BASP is an accessible and high quality program run by the Neighborhood Centers of 
Johnson County. The collaboration with 21CCLC allowed the program to double the number of students 
it served before the grant was awarded, add an academic intervention for Alexander students who were 
not proficient in math and/or reading to reach their common core goals, bring in additional community 
partners, and provide transportation home for students. 

Through this partnership, the program was better able to help students reach their full potential. 
Support from the school’s administrators and teachers continues to drive the success of this joint 
program, as they identify students needing academic assistance. Instructors were encouraged by the 
growth they observed in the students.  

b. Dissemination of local evaluation. 

The local evaluation will be disseminated using several techniques. First, the evaluation will be 
available to interested parties at the following URL website: 
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https://www.iowacityschools.org/Page/1203. Second, the evaluation will be discussed during 
school board meetings, administrative meetings, and community partner meetings. By discussing 
the local evaluation form with the school board, administrators, and community partner 
members, interested stakeholders will have opportunities to review the evaluation materials and 
seek clarification when needed. 

 

c. Recommendations for objectives. 

Academic Goals 

• Program sites can continue to improve student’s academic performance by communicating with 
day-school staff about individual student learning plans, ensuring consistency across the day and 
after school programs. 

• Progress towards academic goals may be facilitated by extending tutoring and other forms of 
academic support to a larger number of students in the program, particular students in 
kindergarten and the first grade. 

• It is recommended that program instructors monitor student growth on newly implemented 
aReading and aMath assessments and use results to inform instruction. 

• Continued consistency between after-school and day-school staff could build staff-student 
relationships and stability across instruction. 

Enrichment Goals 

• Program sites can continue to improve student behaviors by communicating with day-school 
staff about individual student behavioral plans, ensuring consistency across the day and after 
school programs.  

• Student input and choice around programming could support student engagement in 
enrichment activities. 

• It is recommended that new teacher and student surveys are administered quarterly to facilitate 
tracking of progress towards local goals. Close alignment between new student and teacher 
surveys and local objectives would improve measurement of progress towards these objective 
and support changes that would help program staff to reach these goals. 

• Continued planning and communication with school administrators would maintain consistency 
in program logistics and could reduce disruption to students. 

Family Literacy Goals 

• Greater follow-up with parents regarding the parent surveys through reminders could increase 
the number of responses that are provided, enabling evaluation of progress towards local 
objectives and informing future changes to the program.  

• It is recommended that sites continue to invite parents to program events and activities. 
Programs could also invite parents to volunteer at activities, and advertise these opportunities 
clearly to parents. 

• Program staff should continue to use a variety of methods to communicate with parents and 
provide frequent updates about both student activities and progress, for example by sending 
messages to parents when student attendance drops. 

• It is recommended that sites record attendance of parents at parent evenings and training 
opportunities. 

d. Recommendations on future plans for change. 
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Across sites, a number of changes are planned which could support future assessment and 
development. Additional measures for tracking program success are planned and should support 
evaluation of local goals, including new surveys of parents, teachers, and students. It is recommended 
that the new surveys are designed to support assessment of progress towards local objectives. The 
survey language should match objectives goals and be administered at appropriate time points to 
measure change.  

The program as a whole will be implementing aReading and aMath adaptive assessments that will track 
individual student growth across semesters and allow comparisons of student growth with performance 
based norms that will facilitate judgments of student improvement in reading and math. These tests 
should facilitate the setting of individual growth goals and targeting of program interventions to 
students in need of additional academic support. Defining clear improvement goals in these domains 
would help staff determine if the program is adequately supporting academic growth. 

Some site-specific changes are also planned. The Lucas site introduced a new research supported 
reading program, and will install Prodigy math software on school IPads to expand the availability of the 
program to students from more grades. Lucas staff are also expanding their tutoring to four days a week 
with a focus on math and reading. Kirkwood is planning to implement instruction that more closely 
aligns with the school-day instruction and the common core. Staff at this site also plan to allow students 
greater time to read so that they have more opportunity to absorb the material. The Grant Wood 
program is planning a program newsletter to keep parents further up-to-date on program activities and 
events. 


